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Figure 3.5Algebra | andEnglish | EOExamOutcomesfor Charter School Stati












o Establishing defined roledresponsibilities, and developing campus teams. Teaahsted
the utility of a supportivesystemand the immrtance ofcreating a positive culture among staff
to build a sense of community as critical to establishing a new campus.

¢ Receiving critical support from either their CMO or district office staff while planning a new
charter school campus, and guidance from TEA for guidelines such as how to submit
amendments for new items, guidance on how to spend funding, expectationsriacudum,
information onthe required number of school days, and other schamated policies.

Organizational Practices

The study explored a number of key factors related to start-up grantee campus school organization and
management, including important practices related to the charter school campus mission, and parent
involvementwith the school and in their child’s education. Key findings include:

e Principals rated the use of data to inform instruction and hiring exemplary teachers to support
other teachers among the most important practices for executing their campus’ mission.

o Principals rated the regular individualizeshcherparent communication and having a system
for parents to monitor their students’ progress among the most important practicesefiting
parents involved in their child’s education.

e Principals felt that wordf-mouth advertising and online advertising about the school, and
current teaches recruiting other educators were among the most effective teacher recruitment
methods.

e When hirng new teachers, principals shared that strong pedagogical skills and fit with the
educational philosophy of the school were the most important criteria.

o Principals rated providing teachers with regular feedback on their instructional practices and
providing dedicated planning time were among the most important practicesetaininghigh-
guality teachers.

e Similar to teacher recruitment, principals cited wesfimouth advertising from parents of
currently enrolled students as the most effective methoddtiracting students. The use of
social media was a distant second in terms of effectiveness in this category.

Instructional Practices

After establishing effective organizational practices and methods for recruiting and retaining high
gualityteachers, providing support for teachers is essential for charter campuses to deliver the highest
quality of instruction possible to their students. Key findings related to instructional practices are as
follows:

o Principals shared that the use of formative data to inform instruction and establishing a positive
relationship between the teacher and student were among the most impactful instructional
practices observed at their schools.

¢ Principals felt that providing feedback to teachers after whtloughs @ informal observations
and reviewing student data with teachers were among the most impactful approaches for
improving instructional practices.

e Overall, classroom observation scores were in the upperrande at charter school statip
granteecampusesindicating relativehhigh-quality teacherstudent interactions across multiple
domains.
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o Observations of classrooms at charter school stgrgrantee campuses reveal that Emotional
Support domain scores were higherstart-up grantee campuses than higerforming charter
schools. Emotional Support domain scores at st@rgrantee campuses may be indicative of
teachers providing supports for students inrak situations

e The Classroom Organization domain was significantly lower for teachers atggndntee
campuses than it waer teachers at higiperforming charter schools. This finding may be
reflective d more experienced teachers working at higlrforming charter schools and/or
additional classroom management training or systems in place htgagorming charter
schools.

e The use of irtlass small group, differentiated, and individualized instruction, as well as the
development of strong teachestudent relationshipswere ranked among the most impactful
approaches for closing the achievement gap for educationally disadvantaged students. These
same methods, in addition to targeted pollit instruction by an interventionistvere rated as
most impactful for closing the achievement gap for dparforming students.

School Climate and Staff Morale

Thereisa wide array of factors that contribute to high staff moratledthe development of a positive
campus environment. Thetudyexamined the climate, staff morale, and teaching conditionshatter
schoolstart-up grantee campuses.

¢ Half of the principals at charter schagihrt-



traditional school campuseBor Algebra | and English | EOC exams for students enrolled igithe hi
school grantee campus, after controlling for differences in student and school characteristics, students
enrolled in the campus showed statistically higher Algebra | and English | EOC exam scores, compared
with matched students enrolled in traditionalplic schools.

When comparing the overall performance of stag grantee campuses to the performance of students
in different student groupsin most caseghe STAAR results for each student group are very similar to
the overall resultsThe consistenayf results across student groups indicates that the overall results are
not driven bythe performance of anyarticular student group

An additional descriptivanalysis okarly elementary data found that, ofta fo346 O d fose






Acaoss all charter schools, principals tended to rank some of the same teacher support
approaches among the five most important (e.g., reviewing student performance data with
teachers, coaching support feedback after observati®i<Cs)out principals at highperforming
charter school campuses tended te more datafocusel than their peers at other charter
schoolsas theyalso ugd student achievement data to gauge the performance of teachers.
For highperforming charter school campuses, average classroom observation scores for the
“Emotional Support”, “



¢ Principals at higiperforming and other charter school campuses were in agreement that
developing strong teachestudent relationships, effectilg engagingtudentsin the classroom,
and havingclear behavioral expectations were the three most impactful approaches to
maintaining positive interactions between teachers and students and among students.
However, the following differentiating approaches were evident through principal survey data at
highperforming charter schools:
» The use of proactive steps to curb misbehavior in the classroom; and
» The establishment of strong adiillying policies.

Summary of Key Findings
This evaluation report is the first in a series of annual reports related to the Texas Public Charter School



Chapter 1—Introductionand Background

Overview of the Public Charter School Program-SaGrant

In 2016, the Texas Education Agency (TEA) was awardedyadivBublic Charter School Program Start
Up Grant from the U.S. Department of Education (EDWe goals of this grafor EDare toincrease
national understanding of the charter school modei by

¢ Providing financial assistance for the planning, program design, and initial implementation of
charter schools;

¢ Bvaluating the effects of such schools, including the effectstodents, student achievement,
staff, and parents; and

¢ Expanding the number of higfuality charter schools available to students.

Under the terms of thdederalgrant, TEA receivefdnding forapproximately 1@o 15 new charter
school campuseannually for a total of40to 60 newcampuses over the fivgeargrant award perioc?
Awards will be issued by TEA to four different cohorts of grantees. The first @amsistedof nine
campusesteceiving funding fronTEAfrom August 2016 through July 201Sinilarly, the second cohort
of 17 campuses received funding from THAy 2017 through Jul2019.

Table 1.1 provides a list of Colwitand 2 campuses funded through the Texas Public Charter School
Program Start







Over the course dahis five-yeargrant period TEA expects tiund two additionalcohortsof grantee
recipients

Purpose of the Report
Thebroadpurpose of this evaluation is to:

e Examine the effectiveness and impact of the Public Charter School Progrartuft@nant;

o Identify promising practices exhibited by grantees and successful charter schools within the
state; and

o Examine student and teacher recruitment strategies witkiart-up granteecampusea.

To accomplish these broad research godiis report addresses the following five research objectives:

e Objective 1—Identify best or promising practices in higbality charter schools within the
state

e Objective 2—Identify best or promising practices within Public Charter School Program Start
Up Grant reipients

¢ Objective 3—Examine the impact of the Public Charter School Program-Sga@rant

e Objective 4—Examine if and how Public Charter School Program-BfaGrant recipients
attract, recruit, admit, enroll, serve, and retain students

¢ Objective 5—Examine if and how Public Charter School Program-BtafBrant recipients
attract, recruit, and retain hightgualified instructors

This currenevaluation report covers the May 2017 to August 2018 period. Subsequent reports will
follow existing (Cohosgtl and 2) and new (Cohorts 3 and 4) charter school campuses funded through
the charter school startip grant*

TEAcontracted with Safal Partners aitd researctassociatesMathematica Policy Researahd Gibson
Consulting Grougo conduct a comprehensive evaluation of thexadPublic Charter School Program
StartUp Grant

Organization of the Report

Following this introductory chapter, Chapter 2 provides information related to the practices of Public
Charter School Statip grantee campuses. Chapter 3 provides results from preliminary analyses related
to the performance of charter schostart-up grantee campuses. t







Chapter 2—Practices at Charter School Start-Up Grantee Campuses

This chapteinvestigates practiceat new charter school campusdsinded through the Texas Public
Charter School Program Stdwp Grant

Hndings in this chapteare generallyorganizednto two areas:

1) Hanning and getting a new charter school campffghe ground
2) Operating a new charter school campaisd serving students

Practicegelated to the following key areas are exploliedhis chapter

¢ Organizational practices (including practices related to getting a new campus up and running);

e Teacher recruitment and retention strategies;

e Student recruitment and retention strategies;

¢ Instructional practices (including methods ugedlose the achievement gap for educationally
disadvantaged and loywerforming students); and

¢ Practices related to maintaining a positive school climate.

Data and Methods

To explore practices at chartschoolstart-up granteecampuses,he evaluatiorreliedon a charter

school principal survey 0 granteesite visits, and administrative data provided by TBAactices in this
chapter of the report are based on the perspectives of principals and teachers at charter schegpstart
grantee campuses, and classroom observations conductetidogvaluation? The surveyor this
evaluationwas administered to all charter school principatsosshe statein spring 2018fifteen of
theserespondents were stantip grantee principals®e







The majority of principals (80%) and teachevups



at these startup charter campuse®eceivedsupport from either their CMO or district office stafhis
supportcame in various form$ut generally providd structure to planning activitiesSome of the
planning support principals received includaarchasing educational materials, providing curriculum or
curricular supportdevelopingstudent handbook, buildingprocesses for teacher trainings and student
orientations, andjuidingschool uniformdecisions Principals alsceceivedsupport in the form of

funding “to sustain this charter work in addition to the grant money” (along with support to help track
expenditures).

Half ofthe start-up principals interviewed indicated that TEA supporteem by providing grantee
guidelinesin various waydn this context, school leaders refer to guidelimeshow to submit
amendments for new items, how to spend fundiegpectations focurriculum, informatioron the
required number of schoalays and otherschootrelatedpolicies. One principal referenced tREA
charter school summis a platform for answérg granteeunknowns After attending, this principatas
able to “leave there and start building these pieces that we didn’'t kn@aniilarly, another respondent
shared that “the guidelines that TEA has set has just kept us on tragk.didin’t have those
guidelines...would we really be using that money effectively?”

A few principalshat were interviewedspecifically cited the availability of TEA staff in addressing
guestions and concerns. One principal shared that TEA staff areysalvswering my questions and












Figure 2.4 Start-Up Grantee Principal Survey Responses: Most Important Criteria for Hiring New
Teachers

I 42.9%
I 35.7%
Passion for teaching I 28.6%
Content expertise IIIEGEGN 21.4%
Teacher fit with the mission of the charter school camp iSHEEEEEEE 21.4%
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Figure 2.5 Start-Up Grantee Principal Survey Responses: Most Heavily Weighted Criteria When
Considering Whether to Retain a Teacher



Figure 2.6 Start-Up Grantee Principal Survey Responses: Most Effective Methods for Retaining High-
Quality Teachers

Regular feedback on instructional practicEl I 50.0%

Dedicated planning time [N 35.7%

Incentive pay based on student and/or scho
. 21.4%
performance metric

Smaller class sizeSIIIEEE 21.4%

Effective curriculum and supplemental materia S 14.7%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Percent of Principals Ranking the Item in the Top 2 for Effectiveness

Source: Spring 2018 Charter School Campus Principal Survey.
Note: Results based on 14 responses from principals at campuses who have received funding through the Texas Public Charter
School Program Start-Up Grant.

Comparison of Teacher Retentimmd MobilityPatterns for Teachers Bublic Charter School
StartUp Graneée Campuseand Comparable Traditional Public School Campuses









During bothprincipal interviewsand teacher focus groups during staip site ¥sits, communication
with parents was seen askay method for developing positive relationships

Four of10 principals stressed the importance of parent communicatitimese shool leaders indicated
that “parent communications probably the biggest thingeg9.0771 1202.8(ed-0.7(i)-3.3(c)-0.7(g ))-4.3(t)-659(u)-0






studentsthat left




Cansidering this, lte evduation examined the following atharter schooktart-up grantee campuses:

Frequently observed instructional practiges

Impactful instructional practices

Impactful teacher supports for improving instructional practices

Approaches for closing the achievement gaps for educationally disadvantaged stuatshts
Methods for closing the achievement gaps for {parforming students.

Additionally,data related to instructional practices observedsgtrt-up grantee campusesre
presented in this section.

Most Frequently Observed Instructional Practices

As Figure.9shows,Establishingpositive relationships between teactsand student$ was the most
frequently observed instructional approach at stap grantee campuses, withi’% of principasurvey
respondents ranking this as the first or second most commonly observed instructional pré@ttiee.

instructional practices ranked as one of the top two most frequently observed approaches were

‘M






Figure 2.10 Public Charter School Start-Up Grantees: Most Impactful Instructional Practices
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student academic achievement. Teachers also indicatedtltegt spent time building student

confidence, working to correct negative spérceptions, and providing a safe and stable learning
environment.

Participants in four of th&0teacher focus groups also mentioned that they used tutorials to target
particular areas of improvement









Approaches to Developing and Maintaining a Positive School Climate

As Figure.16shows, dCulture of respect between students and teachef36%) and'‘Genuine care

for students (29%) were most commonkanked as the first or second most important indicators of a
positiveschool bystart-up principalsurvey respondentsThe“Development of a family atmosphere
(21%) “Qulture of respect among studerit$21%), andMutual respect for colleague’s ideagl4%)
rounded out principals’ perspectives oretfive most important indicators of a positive school climate.

Figure 2.16 Public Charter School Start-



Methods for Maintaining Positive Student/Teacher and Student-to-Student Interactions

As Figure 4.7illustrates setting clear behavioral expectations (53%), developing strong teatindant
relationships (46%), and effective student engagement in the classroom (39%) were rarskad-by
principalsurvey respondents






Strong demonstrated pedagogical skills and teacher fit with the educational philosophy of the
schools were rated by principals as the two most important considerations when hiring new
teaches.

Principals and teachers cit¢he importance of maintaining a positive school culture, providing
instructional supports through regular feedback and lesson modedimg) allowing for adequate
planning time as key drivers for retaining highality teaders.

Principals shamthat instructional effectiveness is by far the most important consideration
when deciding whether to retain a teacher, and the use of teacher evaluation rubrics and

observation tools were most commonly used by school leaders teniak assessment.

Principals at new charter school campuses were split on the use of bonus pay based on student
performance as a means to incentivize teachers.

Startup grantee teachers are less likely to have advanced degaez$ypically



Providing feedback to teachers based on whikoughs and informal observiainsand the
review of student performance data with teachers were rated by principals as the most
impactful teacher supports for improving instructional practices.

Public Charter School Staup Grant recipients received higher CLASS observation scorie f
“Emotional Suppottand”Student Engagemehtlomains than higiperforming charter schools,



Chapter 3—Charter School Staldp Grantee Outcomes

This chapter presents findings from a series of statistical anallyaeexamine the relationship between







Figure 3.1 STAAR Mathematics Outcomes for Charter School Start-Up Grantee Elementary Campuses,
2016-17
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* Indicates statistically significant where p < 0.05.

Source: Public Education Information Management System STAAR data, Texas Education Agency, 2016-17.

Note: Reported effects are statistically adjusted for student and school characteristics. Test scores were standardized by subject,
grade, and year, based on statewide means and standard deviations. Sample size includes 581 students attending Charter
School Start-up Grantee campuses and 581 matched comparison students.



Figure 3.2 STAAR Reading Outcomes for Charter School Start-Up Grantee Elementary Campuses, 2016—
17

0.5
0.4
0.3

0.2
01 0.08 0.08

OJ—-—- _

) -0.03
0.1 -0.07

Reading Effect

-0.2
-0.3
-0.4

-0.5
Campus G Campus H Campus | Campus J




Figure 3.3 STAAR Mathematics Outcomes for Charter School Start-Up Grantee Middle School
Campuses, 2016-17
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Figure 3.6 Kindergarten Readiness and Early Reading Indicators for Charter School Start-Up Grantee
Elementary Campuses, 2016-17
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Source: Public Education Information Management System databases, Texas Education Agency, 2016-17.



The results of the student group models are presented in Appendikdgsummaryis that n most cases

the STAAResults for eaclstudent groupare very similar to the overall results, wibhrerall effects

generally small and insignificaabd estimated effects for speciftudent grou generally very similar

to the overall effectsAcross the different student groups and grade randlesre are a couple of cases
where the results are not as similar for a particular outcome stadent group These cases are caused

by instances where one or more campuses have substantially different estimated effects for a particular
outcome and student groughan the overall estimated effect for those campuses.






grantee campuseseading scoreghe feeder district race/ethnicity gap ranges from 0.45 to 0.95
standard deviations, and theconomic disadvantage gap ranges from 0.45 to 0.66 standard deviations.
The elementary grantee campus with the largest estimated reading effect has an effect equabfto 8

the feederdistrict race/ethnicity gap and 14 of the economic disadvantaggap.This means that, in

terms of the achievement gaps, the STA&Rdg effects are much smaller than for STAAR
Mathematics.On the other end of the scale, the elementary grantee campus with the lowest estimated



On the other end of the scale, tlobarter school startip grantee campus with the lowest estimated
STAAR Bthematicseffect has a negative effect with magnitude equal to %48 the feeder district
race/ethnicity gap, and 92 of the economic disadvantaggap. The other four middle school grantee
campuses have effects with magnitudes of less tha¥ &Bthe feeder districtrace/ethnicity and
economic disadvantagest score gapd\ote that these percentages are larger than thoseSOTAAR



On the other end of the scale, tlelharter school start



Figure3.11 Algebra | and English | EOC Exam Outcofoe€harter School Staityp Grantee High
School CampuseSompared toFeeder DistricAchievement Gap2016-17
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* Indicates statistically significant where p < 0.05.

Source: Public Education Information Management System STAAR data, Texas Education Agency, 2016-17.

Note: Reported effects are statistically adjusted for student and school characteristics. Test scores were standardized by subject,
grade, and year, based on statewide means and standard deviations. Sample size includes 23 students attending Charter School
Start-up Grantee campuses and 23 matched comparison students. See Appendix F for full results and details.



estimated effect approximately equivalent to the difference between scoring at the 51st
percentilecomparedto the 69th percentile, and thether had an effect approximately
equivalent tothe difference betweerthe 51st percentileandthe 62nd percentile. Two other
grantee campuses showed statistically lower STAAR Mathematics scores compared to the
matched sample, the first equivalent tbe dfference between scoring dhe 51st percentile
comparedto the 37th percentile, and the second tive difference betweerthe 51st percentile
andthe 42nd percentile. The overall average effect across the six charter schoalstart
granteemiddle school campuses 8TAAR Mathematics



gap and 4%%60f the economic disadvantaggap. Thegrantee campus with the lowest estimated
math effecthada negative effect wittmagnitude equal to 2%of the feeder district

race/ethnicity gap, and &b of the economic disadvantaggap.This effect is therefore almost

half the sizeof the achievement gap between economically disadvantaged and non
economically disadvantaged students in feeder districts, but less than a third as big as the gap
based on student race/ethnicitythe other two elementary grantee campudex estimated
mathematicseffects with magnitudes of less than%@f the feeder district race/ethnicity and
economic disadvantagest score gaps.

Comparing estimated effects on STARExdingscores forcharter school staruip grantee
elementary campuses to the feeder distriest score gaps, the elementary campus with the
largest estimatedeading effect has an effect equal té6®f the feeder districtrace/ethnicity
gap, and 1%of the economic disadvantaggap. he elementary campus with the lowest
estimated reading effect has a negative effect with magnitude equaldof@he feeder digrict
race/ethnicity gap and %of the economic disadvantage



Chapter 4—Best or Promising Practices at HRgrforming Charter
School Campuses

This chapter investigates pro




To supplement theesurvey results, thetudy includes data fromite visits tol0charter school
campuses determined to be higierforming based on statigtal models measurintpe academic
performanceof charter campuses designated as higlality by TEAOf the 100 campuses included in
the analyses, campusdsat fell in the top half of the overall average performance were classified as
“high-performind’ and became the subject of the analysis of hggrforming campuses within this
evaluation??







group intervention with teachers,” and a “focus on rigbdth as factors contributing to the success of
their campus For someprincipals this focus results from “a strong cultureathievement” and
“makingdatadriven decisions with goals in mifidvhereyou have to have that rich level of teaching
every day.

Similar to principals, teachers from half of the focus grazgreducted at'high-




Table 4.2 Principals’ Perceptions of the Top Five Most Effective Methods for Parents Involvement

High Performing Charters

Other Charters

Response Item

Percentage of principals
who rated item as first or
second most effective

Response Item

Percentage of principals|
who rated item as first
or second most effective

1. Pareniteacher

1. Regular individualized

opportunities

opportunities

52.2% teacherparent 34.9%
conferences o
communications
2. Regular email 2. Regular email
communications to all 33.0% communications to all 33.7%
parents parents
3. Regular individualized
teacherparent 26.1% 3. Parentteacher 30.8%
o conferences
communications
4. Regular school day 4. System for parents to
events for parents to 21.7% monitor attendance, 27.2%
interact with their children grades, and assignments
5. Parent volunteer 21 7% 5. Parent volunteer 15.4%

Source: Spring 2018 Charter School Campus Principal Survey.






Overall, principals at higherforming charter schools seerd to placea higher priorityon the mission
andeducational philosophy of their campus and are more likely to have master’'s degrees than the
principals at other charter school campuses. Principals atfgforming charter schools also place a
higher priority on the importance of parei¢acher and peent-student interaction compared to
principals at other charter school campuses.

Teacher Recruitment and Retention Strategies

The ability to recruit and retain higluality teachers is central to the success of charter schools. The
evaluationexamined several different issues related to recruiting and retainingdnigitity educators.
Included in thisection ofanalysis are the following areasffective methods for attracting highuality
educatorscriteria for hiring teachers, criteria for retaining teachers, and effective methods for retaining
teachers.

Methods for Attracting HiglQuality Teachers

When startinga newcampus expanding a&ampus or replacing teachers due to attrition, attracting
instructional talent to campuses is criticBlharter school principals were asked to rank the most
effective recruitment efforts to attract higljuality teachers to their campuses. As Tahlgshows,
principalsin both groups otharterschoolcampuses ranketCurrent teachers recruiting colleagsieas
the most important method for recruiting higguality teachersFifty-five percent of principals at high
performing charters and 53% of principals at otheartér campuses ratetheseteacher referrals as
the first or second most effective teachexaruitment strategyThis finding wasurther solidified
through spring 2018 interviews with higierformingprincipals who noted this strategy as effective for
attracting highquality teachers. The majority of principals interviewed (80%) mentioned thaitd-of-
mouth is really important,” and that their best teachers are “people we got through some kind of
networking.”

Other metlods ratedas most effective by principals at higlrforming charter school campuses
included online advertisements (35%), woeal-mouth about the school (35%), job fai&d@o), and CMO
or district offices (20%). Principals at higserforming charter school campuses were more inclined to
rank online advertisements as one of the two most effective methods for attractingdhiglity
teachers (35%) compared to 13% of principals at other charter campisdse 4.3)
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Table 4.5 Principals’ Perspectives on the Five Most Heavily Weighted Criteria When Deciding to Retain
a Teacher

High Performing Charters Other Charters
Percentage of Percentage of
Response Item _pnnmpals Wh.o rat.ed Response Item . e zels W.h 0 rgted
item as carrying first item as carrying first or
or second most weigh second most weight
1. Insf[ruct|0nal 61.9% 1. Insf[ruct|0nal 67.4%
effectiveness effectiveness
2. Classroom 38.1% 2. Student performance 38.4%
management
3. Student engagement 33.3% 3. Classroom 30.8%
management
4. Student performance 33.3% 4. Cultural fit with 25.0%
campus
5. Cultural fit with 14.3% 5. Student engagement 23.8%
campus

Source: Spring 2018 Charter School Campus Principal Survey.
Note: Results based on 21 responses from principals at high-performing charter school campuses and 172 principals at other
charter school campuses.

Effective Methods for Retaining Teachers

As Tablet.6shows, vinen principals were asked about the most effective methods for retaining high
guality teachers“Smaller class sizéand“Regular feedbaclkn instructional practiceswere
consistently the top two most effective methods citedddiycharter school principalslowever, some
differences in prioritizationbetween principals ahigh-performing and other charter school campuses






Table 4.7 Principals’ Perceptions of Five Most Effective Methods for Student Recruitment

High Performing Charters

Other Charters

Response Item

Percentage of
principals who rated
item as first or
second most
effective

Response Item

Percentage of
principals who rated
item as first or
second most
effective

1. Wordof-mouth from




activities as one of the two most effective approaches for retaining students at their schools compared
to just 6% of principals at other charter school campuses.

Table 4.8 Principals’ Perceptions of Five Most Effective Methods for Retaining Students

High Performing Charters Other Charters
Percentage of Percentage of
Response Item .pr|n0|pails who rated Response ltem 'prlnC|pa'Is who rated
item as first or second item as first or second
most effective most effective
1. Building meaningful
.1' Studgn{centered 40.0% relationships between 41.2%
instruction
teachers andtudents
2. Building meaningful 2. Establishment of a safe
relationships between 35.0% and collaborative 26.1%
teachers and students environment at the campus
3. Establishment of a saf
and collaborative 3. Demonstrated academic
0, 0,
environment at the 25.0% growth of students 24.8%
campus
4. Use of multiple 4. Effective communication
instructional approaches 25.0% between teachers and 20.0%
to meet academic needs parents
5. Demonstrated
academic growth of 15.0% 5 Studgntcentered 15.8%
instruction
students

Source: Spring 2018 Charter School Campus Principal Survey.
Note: Results based on 20 responses from principals at high-performing charter school campuses and 165 principals at other
charter school campuses.

Instructional Practices

After establishing effective organizatialpractices and methods for recruiting and retaining high-
quality educators, providinthe support necessary for new and veteran teachers to be successful is
essential for charter school cgases todeliverthe highest qualityof instruction possible to students.
This studyexamined the following aspects of instructional practicebigh-performingcharter schools:
frequently observed instructional practices, impactful instructional prastmeserved, impactful















The evaluationalso




Figure 4.3 CLASS Observation Scores for Teachers at High-Performing Charter Schools
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Emotional Support  Classroom Organization Instructional Support ~ Student Engagement
CLASS Domain

Mean CLASS Score

Source: CLASS Observation Scores, fall 2017 and spring 2018, Texas Education Agency, 2018.
Note: Results based on 39 observations of teachers at high-performing charter schools in spring 2018.

Closing the Achievement Gap for Educationally DisadvantagedhtStude

Educationally disadvantaged studeat® definedin this evaluation astudents identified as being at

risk of dropping out of school. As Talld2 shows, strong teachestudent relationships and

connections and various forms ofdtassacademic interventions (i.e., small group instruction,
differentiated instruction) and oubf-class academic interventions (i.eargeted pulout instruction by
interventionist) are ranked as some of the most impactful approaches to closing achievement gaps for
educationally disadvantaged studentdowever, only principals at higierforming charter school
campuses ranked special education services as one of thenfigt impactful.

Almost 23%of principals at highperforming charter school campuses ranked special education services
as one of the top two most impactful approaches for closing the achievement gegdoationally
disadvantaged student§ his compared to just 3% of other charter school principals. While differences



Table 4.12







performing charter school campuses were also more likely to strongly ggréethat there is a culture
of professionalism at their school than their counterparts at other charter schools (39¢ure 4.4)

Figure 4.4















o Highperforming charter schools placed greater emphasis on instructional stratagiakey
contributor to improving student learning experiences and subsequent student persistence at
the charter school campus.

o When asked about effective student retention strategiesngpals athigh-performing charter
schools ranked studertentered instruction and the use of multipiestructional approaches to
meet academic needsigher than their pers at other charter school campusé@éese
approaches can be considered as best or promising practices that can be emulated by other
schools.

Instructional Practices

Effective Instructional Practices
While organizational practices are critical to ensuring that charters are running likediveell-



Closing the Achievement Gap for Educationally Disadvantages and Persistently Low-Performing Students
Across all charter school principals, establislsingng teachesstudent relationships and connections

and various forms of itass (i.e., small group instruction, differentiated instruction, individualized
instruction) and ouof-class academic interventions (i.e., targeted uit-instruction by

interventionist) are ranked as some of the most impactful approaches to closing achievement gaps for
educationally disadvantaged and lgyerforming studentsThe following practices for closing
achievement gaps have emerged as being more prominent atgedgiorming charter schools than

other charters across the state

e The use ofecial education

e Differentiatedinstruction in class;

e [ndividualized instruction in clasand

o Communications with parents about their student’s performance.

School Climate and Staff Morale

Campus Climate and Staff Morale
As evidenced by survey responses fphe/MC-9.3((cJ 0 Tiffe3(m)-9.043C-9.3(u)J 7(h)2.3(0aTJ -0.004 Tc 2.3(0).



following differentiating approachesere evident through principal survey datatagh-performing
charter schools:

e The se of proactive steps to curb misbehavior in the classr@ohich is further supported by
effectiveclassroom organization and management skills demonstrated during classroom
observations). This includéise consistent use fstudent redirection techniques arttie setting
of clear student behavior expectations

e Srong anttbullying policies
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Word-of-mouth advertising through parents, social media, and principal presentations at local events
were ranked by principals as the most effective methods for recruiting students to their new charter
school campuss Just over threguarters (77%) of students enrolled at charter school siart

campuses ir2016-17 returned tothose campusefor the 201718 school year. Of the studentgho
transferred, 53%attendedtraditional public school®29% attended different charter schaoh 201748,
and 18% left the school system

Charter School Staldp Grantee Outcomes

Theevaluationestimated effects of enrollment in a chartechoolstart-up grantee campus on the
following student outcomes: STAARRadingSTAARIathematics Algebra IEOC examand English |
EOC exams.

At the elementary and middle school levelsere were individuatharterschoolstart-up grantee

campuses thashowed statistically significadifferences some positive and some negatiwe STAAR
Mathematics and STAAReadingest resultscompared tomatched students enrolled in traditional

public schools, after controlling for student differencel®wever, therewvere no significant overall
differences oraveragefor STAAR/Iathematics or STAAReadingest resultsfor the four charter school
start-up granteeelementay campuses or the soharter school startp granteemiddle school

campuses in the analyses and matched traditional school campuses. For Algebra | and English | EOC
exams for students enrolled in ttenarter school startip grantee highchool campus, after controlling

for differences irstudent and school characteristics, students enrolled in the campus showed
significantly higheAlgebra | and English | EOC exam scores compared with matched students enrolled in
traditional public schools

Of the fourcharterschoolstart-up granteeelementarycampuses, three of the campusieada lower
percentageof students ready for Kindergarteand higher rates of eligibility for accelerated reading
instruction compared to students fieederdistricts.

When comparing the overall performance of staf grantee campuses to the performance of students
in differentstudent groupsin most cases the results for eastudent groupwere very similar to the
overallresults when looking at all studentsith two exceptionsThe overall story is that in most cases
the STAAResults for eaclstudent groupare very similar to the overall results, witlrerall effects
generally small and insignificant, and wilie estimated effects for specifstudent grougs generally

very similar to the overall effectécross the different student groups and grade randlesre are a
couple of cases where the results are not as similar for a particular outcom&taeht group caused

by instances where one or more campsadave substantially different estimated effects for a particular
outcome and student groughan the overall estimated effect for those campusgkis amount of
variation by student group is expected, and indicates that the overall results are notemplargdriven

by particular student groups.



Organizational Practices

Clarity in the educationadhilosophy andnissionof the charter schools were rated by principals
at highperforming charter school campuses as the most important practice to executing the
campus’ mission, and higserforming charter school principals were more likely to rate this as
an important item tha principals at other charteschoolcampuses.

The ceation of a youth culture at the campus, which can impact student satisfaction with their
educational experience, academic performanmed student retention at the school was also an
emerging practice at higperforming charter schools.

Getting parents connected to the school and involved in their child’s education is an important
organizational activity for charter schools. It requires a great deal of intentionality, focus,
organization, and creativity. Principals at hjgrforming charter schools placed more emphasis
on the use of open houses and regular school day events for parents to interact with their
children to increase parent engagement than their counterparts at other charter school
campuse.

Principals ahigh-performing charter schools were also more likely to encourzayents to

attend parent meetings, conferences, open houses, and other campus events, and to prticipa
in school fundraising events. These practicas be consideredrpmising practices to engage
parents in their child’s education and connect them to the charter school.

Teacher Recruitment and Retention

Principals at all charter schools (higarforming and other) ranked the use of current teachers

to recruit colleaguesas the most important method for recruiting higfuality teachers, while
high-performing charter school principals were more likely to rank online advertisements as one
of the two most effective recruitment methods.

Similar to starup campus principalsnstructor effectiveness was ranked as the first or second
most important criteria when considering teacher retentiddone of thehigh-performing

charter school principalsonsideedincentive pay to be one of their top two methods for
recruiting teaches. Importantly, principals abigh-performing charter schools were more
inclined to consider a teacher’s educational fit with the sctoetiucational philosophy and
mission when hiring new educators at their campuses.

For both highperforming and othecharter schoolsinstructional effectiveness, classroom
management, student engagement, student performance, and cultural fit with the campuses
were deemed by principals to be most important when deciding whether otangtain a
teacher.

Regarding the most effective methods for retaining kigfality teachers, principals across all
charter school campuse®nsistentlyranked snaller class sizes ampdoviding egular feedback

to the teacher regarding instructional practicasthe top two most effective approaches
Principals ahigh-performing charter schools placed more emphasis on providing teachers with
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smaller class sizes and professional learning communities to support teacher retention and
reduce the risk of bur out.

o Principals at higiperforming charter schools did not rank teacher incentive pay as an effective
tool for retaininghigh-quality teachers.

Student Recruitment and Retention

e For all charter school principalsprd-of-mouth advertisingfrom parentsof students currently
enrolled waganked as the most effective recruitment todlowever, the use of open houses
and the educational philosophy of the school was more commonly ranked as an effective



Instructional practices observed at higlkerforming charter schools reflebigh-quality teacher-
student interactions related to effective instructional supports and classroom management
approaches

Campus Climate and Staff Morale

Principals at higiperforming schools wersmuchmore inclinedto “strongly agree” that staff
morale is high at their camputgachers trust their principal, and that teachers trust each other
than their counterparts at other charter schools addition, a larger proportion of principals at
high-performing charter schoaampusesvere in strong agreement that thesampus has an
inclusive work environment that lsigh-value is placed on teamwork and collaboratiamdthat
there isa culture of professionalism at their school.

Principals at all charterchoolsconsistently chose the following important approaches to
maintaining a positive school climate: campus staff sharing a common set of beliefs about
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Appendix A: Overview of Evatiton Approach and Data Collection
Methods

This appendix includes additional detail related to data collection and analysis approaches used in the
evaluation of the Texas Public Charter School ProgramSpa@rant

Statewide Survey of Charter School éipials

To learn about what principals high-performing charter schools felt were the most impactful,
effective, and important methods for various school functions (e.g., organizational practices,
instructional practices, teacher recruitment and retentj@iudent recruitment and retention, and
maintaining school morale), thevaluationadministered a survey to all principals in Texas. This allowed
for the comparison of responses by principal$igih-performing charter schools and principals at other
chater schools.

Identifying HiglPerforming Campuses from Student Impact

TEA designated 184 charter campuses as “igdlity” in 2017. Using the initial population of 184
campuses, 100 “highuality” charter campuses were selected for analysis using stratified random
sampling. To conduct this analysi€A data sources were used to 1) conduct propensity score matching
to identify a comparison group for each higbality charter school campus and 2) estimate impact
models to measure the extent to whidampuses improved student outcomés.

More specifically, thevaluationused deidentified, longitudinallfinked student data fronTEA The
variables included

o STAAReading andlathematics exam scores @rades 3 through:8he primary outcome, a
keymatching variable, and a baseline covariate;

¢ STAARNd-of-course (EOC) exam scores, a primary outcome for high school grades;

o Early reading indicators and school readiness (for kindergarten) indicators, representing
potential baselinecovariates and matdng variables for early elementary school grades; and

o Demographic characteristics used for matching and as baseline covariates.

The impact model the evaluatiarsed was a matched comparison group gtegierimental design
(QED) fothe subsample of 10thigh-quality’ charter campuse$® Moreover, highperforming

campuses in this model were identified using thyemar impacts calculated with TEA data for the 2013
2014 school year (to capture baseline data) through the 20067 school year.

Finally, to make this analysis of state test scores comparable across grades and years, all raw test scores
were converted to &cores defined relative to the statewide disuition of scores in each grade, year,
and subject.

2 Of the 184 initial campuses, all 63 campuses tuahprise Charter Schoalgth four or fewer campuses are
included. For the nine charter LEAs with five or more campuses, stratified random sampling was used to select a






o 14surveys were completed by principals at campuses which received funding through the Texas
Charter School Statip Grant Program @4 response rate)
e 23 surveyswere completed byprincipals athigh---




students) and charter school type (i.e., open enrollment, In



to the averag



baseline STAAR test scoreghiese cases, students in Grades 4 and 5 were included using the students’
Grade 3 STAAR scores as a “baseline” test score for matching.

The propensity model was used to estimate propensity scores for each treatment and comparison
student in the sample foevery “highquality” charter school campus evaluated. With these propensity
scores determined for each student, comparison group students were matched to similar treatment
group students.

Propensity score matching was done using a variant of the PSM approach employed in Tuttle et al., 2013
and Tuttle et al., 2015, which relies on observed demographic characteristics and baseline achievement
to select a welmatched comparison group for charter students at each {gjgality charter school

campus. The treatent group consists of any student entering one of the sample Texas charter school
campuses during the 20345, 201516, or 201617 school years. The comparison group is selected by
considering all students across districts identified as feeder districts to that charter school, where feeder
districts are defined as those including at least one-treatment campus identified as the campus of
residence for at least five students in that charter school, in the same grade and year as potential
comparison studets, while retaining in the actual comparison group only those students whose
characteristics and achievement during the baseline period match those of treatment group students.



The stuly tested the balance of the treatment group and the matched comparison group by conducting
a test of the significance of differences between the two groups in their baseline test scores and other
demographic variables (race/ethnicity, gender, special atlan status FRLstatus, and limited English
proficiency status). For the matched comparison group sample associated with each treatment school,
the studyrequired the baseline test scores of treatment students and comparison students to be
balanced in bth STAAR1athematics and readindhe studyalso required there to be no more than one
significant difference on any of the other demographic characteristics listed abbeestudyconsides

a covariate to be balanced when the means of this covariate for the comparison group are not
significantly different from the treatment group at tf&solevel. If the first round of matching did not
identify a comparison group meeting these criteria, the propensity score estimation model for that
schoolwas adjusteda new set of propensitgcoreswvas reestimated a new matched comparison
groupwas obtained andthe balance between the treatment group and the new matched comparison
groupwas tested These steps were iterated untiile matched comparisogroup achieved balance with
the treatment group according tthe study’scriteria.

The combination of propensitycore matching and regression analysis accounts for differences in
observed baseline characteristics and achievement scores between treastugieints and comparison
students (in other words, the differences associated with initial selection into charter schools). But it
remains possible that treatment students and comparison students differ in unobserved ways that may
affect later test scoreddowever, previous studies have suggested that applying a combination of
propensityscore matching and regression analysisj@se here, can succeed in replicating

experimental impact estimates in certain contexts (Cook et al. 2008; Bifulco 2012; Fuegjeta?2012;

Tuttle et al. 2013; Fortson et al. 2015). This analytic approach for the propensity score matching model
was implemented in Mathematica’'s analysis of impacts of KIPP charter schools (Tuttle et al. 2013 and
2015). As part of those reports, a variety of sensitivity tests were run to check the robustness of the
model to alternatives to the main specifications, and the impacts were not sensitive to any of the
changes in specification.

Measuring the Impact of These High-Performing Campuses

Under ths QED charter campustudents were compared with their matched comparison group—
students with similar baseline characteristics attending traditional public schools in nearby districts. This
approach was used to estimate an impact mathak regresses STAAR outcomes on a treatment

indicator for whether or not a student attended a charter campus

This model estimates the impact of charter school campuses on student STAAR outcomes using average
differences between student treatment and comparison groupsdpuoing estimates of impact for each
charter school campus. To improve the precision of these estimates, baseline student characteristics
were adjusted for in the regression model.

As with the PSM procedure, the baseline test score model covariates aBT#&R Mathematics and
Reading scores from the year prior to charter entry. For students in Grades 4 or 5 who entered the
charter school campus in Grade 3 or prior, the student’'s Grade 3 STAAR scores were used as baseline
test scores for matching. The baseline test scores for these students occur after they enter the charter
school campus; therefore, the estimated impact for these students omits the effect the charter campus
had on their performance prior to the baseline test.
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teachers who left startsp grantee campuses to those who remained, as wedlneesxamination of

where teachers who left both grantee campuses and campuses in feeder districts. The analysis
examined the percent of teachers from each group who transitioned to different roles in their same
campus, left to teach at a differestmpus, or left the teacher data altogether.

Analysis of Student Characteristics and Mobility Rates

In order to examine the characteristics of students who entered and exitedigpagtantee campuses,

the qudy first restrictedthe sample to students attending grantee campuse20i6-17 for at least two
hours per daylt then compared the characteristics of students who remained at a grantee campus for
the entire school year to those who exited th



Appendix B: Technical AppenditbmpactAnalysis Methodology

Estimating impacts on achievement and other outcomes

The analysis of impacts for starp grantee campuses uses a similar matched comparison group quasi
experimental design model as was used to estimate impacts for identifyingybighy charter

campuses, as described in AppendiX Ais model allows the impact estimatesvary across campuses,
creating a separate impact estimate for each grartampus In other words, this model estimates an

OLS regression model including all campuses in a grade range, with separate impact estimates for each




Appendix C: CLASS Observation Protocol



e Regard for Student Perspectives: The degree to which teachers’ interactions with students and
classroom activities place an emphasis on students’ interests, motivations, and points of view.

Classroom Orgamation Domain (CLASS Dimensions are the same for all 3 protocols)
e Behavioral Management: How effectively teachers monitor, prevent, and redirect behavior.
e Productivity: How well the classroom runs with respect to routines and the degree to which
teachersorganize activities and directions so that maximum time can be spent in learning

activities.

e Instructional Learning Formats: How teachers facilitate activities and provide interesting
materials so that students are engaged and learning opportunitiesnarémized.

Instructional Support Domain (Dimensions differ by protocol)
o Concept Development (This Dimension is used for all 3 protocols): How teachers use

instructional discussions and activities to promote studehigherorder thinking skills in
contrast to a focus on rote instruction.



e The CLASSoI provides a common lens for observers to provide consistent and reliable ratings
across a wide range of classroom interactions directly related to student learning

e CLASS dimensions are grounded in developmental theory and research.

e CLASS observati tools are nationally recognized and supported by rigorous training for
observers by Teachstone CLASS content experts certified through a -Bfaiiramer modelAll
CLASS observers must be certified as “reliable” through rigorous online testing thefpiean
utilize the protocol in classrooms.

o Each teacher will receive three class scores for each dimension bagé&d26mminute
observation periods. Multiple scores will improve the reliability of the teadées! scores.

o The use of the CLASS instrumentéssteffectiveapproach for the Public Charter School Start
Up Grant evaluation.

How CLASS Datasused in the Evaluation

All observed classroommsceivedscores from 1 to 7 for each of tH® CLASS dimensions. Each
classroonreceivedthree <ores, based on 180-minute observation periods for each dimension, which
were compiled to create an average score per dimension. Dimension sseresaggregated to the

domain level to create classroom scores for each related domain (e.g., Emotional Support, Classroom
Organization, Instructional Support, and Student Engagement (for gratigy ACLASS observation
scoresarebased ordetailednotes taken by researchers during the period of observaijBianta, La

Paro & Hamre, 215b).
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Appendix D: Principal Survey Instrument









- % adding up to 100

14. What are the key tenets of your charter school campus’s mission?
---OPEN ENDHRESPONSE

15. What omganizatiamal practices have you found to be most important in helping your campus
run effectively?
---OPEN ENDHRESPONSE

Instructiond Practices

16. Of the following instructional practices, which 5 did you observe most frequently at your
charter school campus during 264187 (Please rank from 1 to 5 where 1 is most frequent
and 5 is fifth most frequent.)
____Establishing positive relatiohips between he teacher and student
____Teacher support for student autonomy and leadership
____Maximizing learning time
___Use of formative data in student assessments to guide instruction
____Establishment of clear learnintigrgetsfor eachlesson plan
____Use of hand®n activities in class with a variety modalities
____Meaningful peer interactions
___Active facilitation ohigherorderthinking by students
____Cumulative contentdriven exchanges betwedracher and students
____Allowingteachers flexibility in the usef curriculum and related lesson planning
____Effective scaffolding by teacher
____Effective e of technologyn the classroom
____ Other (Pleasepecify.)

17. Of the following inguctional practices that you have observed from your teachers during
the 201718 school year, which 5 were most impactful? (Please rank from 1 to 5, where 1 is
the most impactful and 5 is the fifth most impactful.)

__Establishing positive relationships betwethie teacher and stuent

_____ Teachemsupport for student autonomy and leadership

__Maximizing learning time

_____Use of formative data in student assessmentgtiide instruction

_____Establishment of clear learning targets for each lesson plan

_____Use of hand®n activities in class witha variety of instructional strategies

_____Meaningful peer interactions

_____Active teachefacilitation ofhigherorder thinking by students

_____Cumulative contentriven exchanges betwedracher and students across lessons
and units

_____Effective saffolding by teacher

_____Allowing teachers flexibility in the usd curriculum and related lesson planning

_____Effective use of technology in the classroom

___ Other (Please specify.)
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Other (Please specify.)

18. Of the following teacher supports, which 5 have you found to be most impactful in
improving instructional practices at your charter school campus during the-2@15chool
year? (Please rank from 1 to 5 where 1 is most impactful and 5 is fifth most impactful.)

____Providingfeedback taeachers basd on walkthroughs or informabbservations
___Providing feedbacto teachers basedn formal, scheduled observations
____Use ofresearchbased rubrics



____Online learning tools for math and/or ELA
____Collaborationbetween teachers

____ Other (Pleasepecify.)

____ Other (Pease specify.)

21. Describe the m#nods you have found to be most effective in closing achievement gaps for
educationally disadvantaged students (identified as being at risk of dropping out of school)
at your charter school campus during the 2618 school year.

---OPEN ENDED RESPONSE

Working with LowPerforming Students
22. Of the following instructional practices, which 5 have you found to be most impactful in
closing the achievement gap for lgwerforming students (identified as being in the bottom
10% in méh or reading) at your charter school campus during the 2Q87chool year?
(Please rank from 1 to 5, where 1 is most impactful and 5 is the fifth most impactful.)
__Communications witlparents regarding sident performance
____Smallgroup instructionm class
___Individualized instruction in class
___ Differentiatedin-class instruction
___Flexible grouping strategies in class
____Strategies to improve student attendance
____Targetedpull-out instruction by interventionist
___In-schoolinstructional or tutoring labs
____Online learning tools for math and/or ELA
____Beforeor after school tutoring or enrichment programs
____Summer school or summer instructional sessions
____Collaboration between teachers
____Aunique usef technologyto address student needs
____ Other (Pleasepecify.)
___Other (Pleasepecify.)

23. During the 201#18 school year, please indicate if students are assigned or tracked into any
of the following classes (e.g., below grade;gvade, above grade) based upon thei
CURRENT LEVEL OF ACHIEVEMENT (e.qg., test scores, plavegmormance) as
opposed to by age alone.

Reading/English Language Arts (Y/N)
Mathematics (Y/N)

Science (Y/N)

Social Studies (Y/N)

24. Describe one approach you have foywatticularly effective in closing achievement gaps for
low-performing students at your charter school campus during the 208 achool year.
Why do you believe it worked exceptionally well?
---OPEN ENDED RESPONSE
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Student Discipline



28.



32. (Ask Only if Responderi?ID NOTAnswersw223TInli






37. For teachers who wergpot renewed between 201617 and 201+



39.

Of the following approaches, which 5 have been most effective to successfully retain high
quality teachers?Rank from 1 to 5, where 1 is most effective and 5 is the fifth most
effective).

____Classroom assistance (e.g., educational aides)

____Flexibility in lesso planning

____Technology in the classroom

____Effective curriculum and supplemental materials

____Smaller class sizes

___Nonperformancebased differentiated pay for teachers

____hcentive pay based



43. What methods were most effective mecruiting students for the 201418 school year?
---OPEN ENDHRESPONSE

44. (Only fa campusesserving students in 20267 and 201#18) Considering retention
between the 201617 and 201748 school years, of the following approaches for retaining
students at your campus, which 5 have you found to be most effective? (Rank from 1 to 5,
where 1 is most effective and 5 is the fifth most effeet)
____Effective communications between the campus leadership and parents
___Effective commuications between teachemnd parents
____Studenteentered instruction
____Building meaningful relationships between teachers and students
___Demonstratedacademic growthof students
____Rigorouscurriculum



47. Consider the 201418 school year culture and climate at your campus. From the following
list of indicators of positive school climate, which 5 are the most important for your
campus? (Please rank from 1 to 5, where 1 is the most important aspect to maintain a
positive school climate and 5 is the fifth most important.)

____Campus staff shareemmonsetof beligfs about schooling/learning
____Mutual respect for colleagues’ ideas

_____ Culture of shared success

_____Opportunities forteachers to collaborate
___Development of a familgtmosphere

_____Academic growth of students

_____Socieemotional growth ofstudents

_____Genuine care for students

_____Adequate planning timé& develop lesson plans

_____ Culture of respect between students atehchers

____ Culture of respect among students (e.g., dnillying culture)
___ Flexibiliy in lesson design and delivery

_____Other (Please describe.)

_____ Other (Please describe.)

48. What effective appraches have you used at your campus to create a positive climate in
2017487
---OPEN ENDHRESPONSE

Final Thoughts
49. What are the three mosniportant things that have made your charter school campus
effective in 201#187?
---OPEN ENDHRESPONSE
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c. If no, are you planning to establish PLCs at your school?
16. Does your school use instructional rounds?
a. If yes how often do teachers participate in instructional rounds?
b. If yes how areinstructional rounds a benefit to your campus?
c. If no, are you planning to implement instructional rounds at your school? If so, when?
17. Do your teachers have access to formal coaching support?
18. (Cohort 1)To what extent do you tailor professional developm@sD) to the individualized
needs of the teacher? Please describe your process for making this happen.
(Cohort 2)To what extent will you tailor professional development (PD) to the individualized
needs of the teacher? Please describe your process fommalkis happen.

Global Question Related to Student Challenges
19. What are the biggest challenges that face students enrolled at your school?

Educationally disadvantaged students
20. What services does your charter school offer to support students who are educationally
disadvantaged (i.e., considered at risk of dropping out of school)?
21. (Cohort 1 onlyWhat methods have you found to be most effective in closing the achievement
gap for educationall