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a transfer of literacy skills from the primary language (L1) to the second language (L2) (August & Shanahan, 2006; Bialystok, 
2007; Miramontes, et al., 1997). The strength of learning through formal instruction in Spanish determines the extent of 
transfer to English (August, Calderon, & Carlo, 2002; Slavin & Calderon, 2001; Garcia, 2001). For transfer to be maximized, 
cross-linguistic connections between the two languages must be explicitly taught while students engage in a contrastive 
analysis of the Spanish and English languages (Cummins, 2007). Continued strong literacy development in Spanish provides 
the foundation and scaffold for literacy development given that a Common Underlying Proficiency (CUP) exists between the 
two languages (Cummins, 1991). Consequently, direct and systematic instruction (Genesee et al., 2005) in the appropriate 
sequence of Spanish skills with early English as a second language-based literacy instruction is critical to student success. As 
a result of working within two language systems, students' metalinguistic and metacognitive skills are enhanced when they 
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(xxvii)  apply phonetic knowledge by decoding words that use the [syllable] gue-  

(xxviii) apply phonetic knowledge by decoding words that use the [syllable] gui-  

(xxix) apply phonetic knowledge by decoding words that use the [syllable] güe-  

(xxx) apply phonetic knowledge by decoding words that use the [syllable] güi-  

(xxxi)  apply phonetic knowledge by decoding words with diphthongs  

(xxxii)  apply phonetic knowledge by decoding contractions  

(xxxiii)  apply phonetic knowledge by decoding three- to four-syllable words  

(xxxiv) apply phonetic knowledge by using knowledge of base words to decode common compound words  

(xxxv) apply phonetic knowledge by decoding words with common prefixes   

(xxxvi)  apply phonetic knowledge by decoding words with common suffixes  

(C) demonstrate and apply spelling knowledge by: spelling common letter and sound correlations; spelling words with 
common patterns such as CV, VC, CCV, CVC, VCV, CVCV, CCVCV, and CVCCV; spelling words with silent h; 
consonant digraphs such as/ch/,/rr/, and/ll/; and sílabas trabadas such as/bla/,/bra/,/gla/, and/gra/; spelling 
multisyllabic words, including words with que-, qui-
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(xx) apply spelling knowledge by spelling words with consonant digraphs  

(xxi) apply spelling knowledge by spelling words with sílabas trabadas  

(xxii) apply spelling knowledge by spelling multisyllabic words, including words with que-  

(xxiii) apply spelling knowledge by spelling multisyllabic words, including words with qui-  

(xxiv)  apply spelling knowledge by spelling multisyllabic words, including words with gue-  

(xxv)  apply spelling knowledge by spelling multisyllabic words, including words with gui-  

(xxvi) apply spelling knowledge by spelling multisyllabic words, including words with güe-  

(xxvii)  apply spelling knowledge by spelling multisyllabic words, including words with güi-  

(xxviii)  apply spelling knowledge by spelling contractions  

(xxix) apply spelling knowledge by spelling words with diphthongs  

(xxx)  apply spelling knowledge by spelling words with hiatus  

(xxxi) apply spelling knowledge by spelling words with common prefixes  

(xxxii) apply spelling knowledge by spelling words with common suffixes   
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